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1. Implementation of the Project in the Educational Context 

Organizations or professionals specialized in the field of gender equality and gender 
based violence prevention issues but also teachers can implement the Program “Building 
Healthy Relationships between the Sexes” in the school community.  

Regarding the first case, namely the implementation of the project within the school 
context but not from a teacher, it is required to obtain the approval from the Principal of 
each school, and the relevant permission from the Ministry of Education, Lifelong 
Learning and Religious Affairs, which will allow the scientific team to access and 
implement this intervention in the school community. The scientific team should explore –
after contacting the schools’ principals - which school (or schools) wishes to implement the 
project and submit a request to Section Β΄, Health & Environmental Education of the 
Directorate of Consulting Professional Orientation and Educational Activities (S.E.P.E.D.) 
of the Ministry of Education, to obtain a permission to implement the project in specific 
schools.1 

The organization responsible for the program implementation, as the theme of the project 
is directly related to issues of students’ health education and promotion, may ask for 
cooperation during the implementation of the program with the Health Education 
Coordinator of the competent Directorate of Secondary Education where the school unit 
that will participate in the project belongs.  

Other organizations which can cooperate with the organization responsible for the 
program implementation and support this effort are organizations related to education (e.g. 
Hellenic Association of Health Education Teachers), governmental organizations (e.g. 
General Secretariat for Gender Equality), community organizations (e.g. the Municipality of 
the region where the project is implemented and specifically the Directorate of School 
Welfare), etc.    

If a teacher takes the initiative to implement the project in his/her school, then s/he needs 
to submit an application to the competent Directorate of Secondary Education to obtain a 
permission to implement the program in the framework of Health Education Programs.  

It is recommended, however, this program to be implemented within the school’s 
timetable, namely to be included in the school’s curriculum in order to approach as many 
students as possible but mostly in order to communicate to the students the message that 
the issue of gender based violence and the promotion of “healthy” relationships really 
concern the school community and both issues are handled with the same “seriousness” 
as the regular program of school activities.  
 
 

                                                           
1
 This procedure was still in force until the 2010-11 school year. At a later time, it is recommended to check if 
there has been some modification to this procedure. 
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2. Supporting the Project 

The implementation of a student’s sensitization program on gender based violence is a 
tool, an instrument for achieving certain goals. However, to achieve its objectives the 
program should be part of a holistic strategy and it should be implemented within a 
framework that encourages and supports it. This means that the program should be 
supported by the entire school community. The Teachers’ Association of the school 
should be aware of the purpose, topics and implementation methodology of the program. 
You could also cooperate with organizations specialized in the field of prevention of 
violence against women and organize in school, on the occasion of the program’s 
implementation, a lecture or a seminar of sensitization for the Teachers’ and Parents’ 
Associations in order to better inform them and raise their awareness about the extent and 
effects of gender based violence and how gender stereotypes are related to intimate 
partner violence and dating violence. Such an effort is expected to raise interest and bring 
even more support and positive acceptance of your program from the school community. 
In addition, informing the Teachers’ Association may lead to collaboration with a teacher 
who may have expertise and experience in a certain field and who might be useful for the 
further evolvement and dissemination of the program. If, for example, students wish to 
prepare at the end of their activities an event (e.g. a theatrical play), you can request the 
cooperation of a teacher who may have experience in theatrical education and/or the 
music or art teacher. In any case, your project should not be left between you and your 
students who participated in the program but also to reach out for as many recipients as 
possible, both within and beyond the educational context. 
    
 
3. Useful Information during the Implementation of the Project 

3.1. Needs Assessment 

If the implementation of the project is to produce the desired outcome it should meet the 
needs of the students. You should explore, before the start of the project if in the specific 
school setting a program on gender stereotypes, healthy and unhealthy relationships 
and/or gender based violence has been implemented in the past, which the students who 
will participate in your project might have attended. For example, if the students have 
previously participated in a program aimed at raising awareness on inequality and gender 
stereotypes, then you should probably skip the relevant sections and concentrate more on 
the issue of gender based violence. Apart from the possibility of having participated in a 
similar program, their families or other sources might have already sensitized students to 
these issues. For this reason it is proposed to conduct a students’ needs assessment by 
completing a questionnaire before the intervention which aims to assess their knowledge 
and attitudes regarding gender stereotypes and gender based violence. This method will 
help you to identify the points that you need to place more or less attention but it especially 
help you to select the activities that will best meet the students’ needs. The same is the 
case for teaching courses in school: if students possess certain knowledge from their 
earlier education, then the teacher moves on without insisting on something that the 
students already know. Otherwise the teacher should step back to fill any gaps. The exact 
same thing you try to accomplish using needs assessment. You should also explore if any 
students had participated in the past in a peer education project. If there are students 
experienced in peer education it would be preferable, if possible, not to select them to act 
as “peer educators” but to give the opportunity to other students to have the same 
experience. However you can employ, in a number of ways, students with experience in 
this specific technique: for example, you can invite these students during a workshop in 
order to describe their experience to the students you are training as “peer educators” or 



 3 

to answer any questions that they may have. In this way, your students will gain greater 
confidence and dismiss any hesitations they may have. 

 
3.2. Your role as Facilitator 

Your aim, as Facilitator, is not to “teach” but to create a “safe” environment, a climate of 
trust and respect, in which the students:  

� will feel comfortable to share, among them and between you, their views and thoughts, 
and  

� will be guided through a participatory, interactive and pleasant process to reflect, to 
explore their personal attitudes and perceptions of gender stereotypes and gender 
based violence, to recognize and/or modify misconceptions that may have. 

But this is a procedure that can be “facilitated” and not “teached”!  

In such a program the “experts” in the classroom are not any more the teachers but 
students themselves. They learn from each other and your aim is to encourage discussion, 
debate and an open exchange of views. Encourage students to express freely and openly 
their views and not what, if any, you want to hear. The way and method you will follow to 
sensitize “peer educators” it is also the “pattern” you are offering them to follow 
themselves during the implementation of peer education activities.  

In any case, do not try to impose your opinion and views. For example, if your objective is 
to set the ground rules of communication that you would like the students to follow in order 
to create a climate of trust and respect, you do not set the rules by yourself. Instead, you 
ask the students to set the rules that they think are necessary. If some important ground 
rules are not set by the students then guide them to search and find the thing that is 
missing from the rules, what would make them feel comfortable and safe to share their 
views and express themselves freely. Another technique is to ask the students to say what 
thing, if it happened inside the group, would make them feel bad. In this way, few times 
you would be obliged to remind the group to not deviate from the rules. Usually students 
themselves are those who undertake this role and remind to other members of the group 
to abide by the rules students themselves have set.  
Your objective is not for students to memorize information. Instead, try through activities to 
motivate students to discuss, reflect and provide answers to questions through their 
personal experiences and to exchange experiences with their peers. As it is already 
mentioned in Output Νο 4, the peer education method is an informal education method that 
shouldn’t remind the traditional educational methods used in the school context. 

For the implementation of this project you should be well prepared and familiarized with 
the topics. You should have adequate knowledge about gender stereotypes and gender 
based violence, be aware or even better be “free” from your own, if any, stereotypical 
perceptions of gender roles and myths that surround the issue of violence against women. 
If ourselves do not believe and do not support what we want to communicate to others 
then for sure we will not be effective. 

Special attention is required during the implementation of all phases and stages of the 
project as most of the topics discussed in this project are sensitive issues, and though it is 
not often observed, there is always the possibility of expressing intense emotions and 
disclosing cases of abuse. Here your role is very important: you must be prepared on 
how you will react in case of disclosure of abuse by a student. You should know basic 
ways in which you must react and where to seek help for handling the situation or referring 
the adolescent in order to receive appropriate assistance from a qualified professional or 
organization.  
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3.3. ... implementing the project in the classroom 

Flexibility of Facilitator: The implementation of this project, like any other program in 
adolescent population, is not a simple process. You must be flexible in implementing the 
project. For example, it is possible an activity you choose because you like it, the students 
won’t like it. In this case, you should be ready either to immediately modify or skip the 
activity. If you need to modify an activity, then it is likely that the students themselves will 
guide you in this direction. But if you have to skip an activity you should have thought 
ahead what would be the other activity you will replace it or what else can you do in case 
this happens. 

Also, if time permits, implement certain activities that include physical activity to keep 
students alert.  

Location: It is important to have the appropriate space where the activities will be 
implemented without hindrance. If you selected as the site for the implementation the 
students’ classroom, remove each time the desks and ask the students to sit in a circle 
which encourages and fosters interaction among the members of the group. Also select a 
place that is small and “warm” and not a big and “cold” place. An amphitheater, for 
example, is usually too big and may echo the students’ discussions making it hard for the 
implementation.  

Structure of peer educators and students groups: it is recommended, during 
sensitization and training of “peer educators” class, if the class has too many students, to 
divide it in two subgroups of 10-12 individuals and each subgroup to be coordinated by a 
different person (if there are two Facilitators available). If not, then you could work with 
each subgroup at different times. In any case, although not impossible, it is more difficult 
to manage a group of 20-25 individuals compared to a smaller group. Make sure that the 
two subgroups will have uniform distribution of boys and girls. Whichever place you 
choose to implement the project (e.g. classroom) it is preferable, if feasible, every 
subgroup of students (10-12 individuals) to work in separate and not in the same room 
with the other subgroup. It is recommended to follow the same method during peer 
education activities. Notably, students of each class can be divided in two smaller 
subgroups and each pair/threes of “peer educators” will work with a group of 10-12 
individuals. If the school does not have as many rooms as needed, then the subgroups 
could work simultaneously in the same room but separately from each other (one group at 
one end of the room and at the other end the other group).  

Groups’ meetings: it is preferable each meeting with the peer educators group to last in 
total from 2 to 4 teaching hours (with breaks per teaching hour) because a longer meeting 
is tiresome for the group resulting not to respond with the same interest in the last 
activities. The time interval between meetings make sure to be neither too long (e.g. 4 
weeks) nor too short (e.g. consecutive days). Ideal would be to keep in touch with your 
group 2 times a week or 1 time a week. The same applies to the duration of the peer 
education activities’ implementation. Long duration of meetings is tiresome both for the 
peer educators and the students who will participate. 

Participation: During the implementation you can assign roles to the students, increasing 
their sense of responsibility and participation. For example, instead of listing yourself the 
group’s responses on flipcharts during the implementation of activities you can ask if 
someone from the group wants to list them or they can undertake other responsibilities 
such as the role of the photographer, to keep the time devoted to each activity, to be 
responsible for the “questions box/folder” (see page 6) or to help you at the end of the 
activities to collect the material or to restore the usual arrangement of the classroom’s 
desks. You can also use this method if you see that there are participants who tend to be 
“marginalized” or students who are less “talkative” than the other group members, 
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encouraging them to undertake roles and contribute through alternative ways to the 
process.   

Cooperation: This project aims, apart from participation, to promote cooperation. 
Therefore it is recommended that peer educators should work during the implementation 
of peer education activities either in pairs or in triads and not as individuals. If the number 
of peer educators is odd, some peer educators groups would consist of 3 individuals 
instead of two. The method of setting pairs/triads has more advantages other than the 
development of a climate of cooperation among the students. For example, if a student is 
showing more reluctant or feel uncomfortable or even embarrassed to act as a peer 
educator, this student can fit better in a group consisting of 3 peer educators. Allow the 
group to define for itself what role each member will have. It is expected that the members 
of the group will help each other and if there is a person that prefers not to have such an 
active role, inside the group s/he can find the place that would allow him/her to feel 
comfortable so that s/he is not obliged to leave. Never leave a child uninvolved unless so 
stated explicitly that s/he do not want to participate. The same applies in the case of pairs 
of peer educators. A student may not feel comfortable to coordinate alone a group of 
peers, or may not feel comfortable to coordinate certain activities, which will likely not be 
the case if s/he is required to complete this task in cooperation with one of his/her peers. If 
some students were absent on one or more sensitization meetings, make sure that at least 
one member of his/her group was present, otherwise make sure that they do not 
implement the activities of the meeting that they didn’t attended. An alternative is to repeat 
the exercise(s) with these students. 

Recording discussion results: during the implementation of activities it is suggested to 
use worksheets and flipcharts to list the students’ answers during the various activities. An 
easy and quick way is to stick with tape on the wall of the classroom or on the blackboard 
as many flipchart papers you think you will need and, at the end of activities, to detach and 
collect them. The same method will then follow the peer educators. This is a very easy 
way to collect and preserve the results of the work of all groups opposed to the use of 
chalkboard. 

The “questions box”: because, as mentioned above, the topics of the project are 
sensitive, there may be students who do not feel comfortable to ask openly a question 
about a topic that concerns them. Therefore, it is recommended –during peer educators’ 
training and peer education activities- to have available at some site inside the school a 
“questions box or folder” where each student can write questions regarding the 
discussed topics on small papers and “throw” them in the box or folder. The box/folder is 
preferable, if feasible, to be located outside the area where the workshop is implemented, 
somewhere where the person that poses the question will not be noticed by other children. 
These questions will be collected in order to be answered either in total or at regular time 
intervals. An interesting way of providing answers to children’s questions is to post 
questions and answers on the bulletin board of the school. This way it will be easier to 
answer a person’s question in a disguised manner and at the same time be able to inform 
the whole school community. 

    

3.4 ... implementing peer education activities 

Peer educators’ training aims to provide students with the necessary skills to implement 
the activities. Your objective is to provide them with the necessary skills so that they can 
act independently. During peer education activities you should not intervene in the process 
but you should be available at all times (in some place inside the school) to provide any 
assistance that they might need but also to monitor the process and collect the materials 
peer educators will use. 
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It is recommended that teachers should not be present in the classroom during the 
implementation of peer education activities, but you could monitor the process in a 
concealed way, e.g. under the pretext that you visit the teams to take photos or to count 
the participants.  

The only exception should be during the distribution of questionnaires for the evaluation of 
peer education activities by the students. It is suggested the person that is responsible for 
the project’s implementation or peer educators to distribute the questionnaires but in the 
presence of the Facilitator in order to have better control of the process (e.g. preserve 
anonymity) and because it is possible in this way to increase the collection of 
questionnaires from all the participants.  

 

4. Evaluation of the Project Effectiveness 

The implementation of such a project in the educational context it is recommended to be 
evaluated as to what extent the project fulfilled its objectives and for the impact of the 
intervention on knowledge, attitudes and behaviour of both the peer educators and the 
students. In Greece, we are often informed about the implementation of health education 
and promotion programs in the educational context but rarely there is available some form 
of evaluation of these programs.  

For the evaluation of the project’s impact it is suggested to provide the students with a 
questionnaire before the beginning of the intervention (needs assessment 
questionnaire) and a second questionnaire to fill out as soon as the intervention is over 
(post-questionnaire). The first questionnaire aims to provide you with a baseline 
measurement of the students’ knowledge, attitudes and behaviours regarding gender 
stereotypes and gender based violence. The second questionnaire aims essentially to 
measure the same aspects in order to evaluate any effect or modification brought about by 
the intervention in the specific individuals. Specifically, it can be measured: a) their 
knowledge prior to the intervention and the extent to which they acquired new knowledge 
or modified existing but possibly incorrect knowledge after the intervention, b) their 
attitudes and any false beliefs they had before the intervention regarding gender 
stereotypes and gender based violence and if those were corrected/modified after the 
intervention. Also, in the post questionnaire that the students will fill out after the 
intervention they would be asked to evaluate their satisfaction from the project and the 
material used. Notably, the students would be asked to evaluate the project in general, 
their personal experience from the participation in the project, the method used, the 
perceived usefulness of such a project regarding the acquired knowledge etc. 

Also, the questionnaire that they will complete before the intervention (pre-questionnaire) 
should include questions regarding the demographic data of participants (age, sex).  

The questionnaires that the students will fill out should be anonymous. In order to be able 
to compare the pre-questionnaire and the post-questionnaire filled out by the same 
individual, it is suggested to use a code which will enable you to match the one 
questionnaire with the other. For example, you could instruct the students to create their 
own personal code that they will write down on both the pre- and post- questionnaire, 
which may consist of the 3rd letter of their mother’s name, the 1st letter of their father’s 
name, the number of the month they were born and the last two digits of their telephone 
number. Or you can allow each student to choose to write on the questionnaire whatever 
s/he wants as long as s/he can remember it so as to write the same thing in the post-
questionnaire, at the end of the intervention.  

 

 


