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Output Ν° 4 
Thematic Modules for Teachers and Peer Educators based on “Peer Education” 

Methodology  
 
In the context of European Project DAPHNE ΙΙΙ entitled “PERSPECTIVE: Peer Education 
Routes for School Pupils to Enhance Conciousness of Tackling and Impeding 
Women Violence in Europe” [Contract No: JLS/2007/DAP-1/100]1 was implemented in 
Greece by the European Anti-Violence Network an intervention aimed at awareness 
raising of students entitled “Building Healthy Relationships between the Sexes”.  
The following Chapters present the project implementation in Greece in a way that the 
present may act as a useful Guide for teachers or other professionals wishing to 
implement a respective awareness targeting adolescents in school2.  
 
 
 

                                                           
1
 More information on the Project and the implementation experience from all participating countries can be 

found on the website: www.perspective-daphne.eu  
2
 Detailed description of the project implementation at two Lyceums of Athens is available in Output Ν° 6: 
Documented Presentation of the Project Implementation in Schools 
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CHAPTER Α΄ 

... for Teachers 

1. The Purpose of the Project  

The Project entitled “Building Healthy Relationships between the Sexes” aims to raise 
awareness of adolescents to the phenomenon of gender based violence and to promote 
the development of healthy relationships with ultimate goal the shaping of attitudes and 
behaviors of zero tolerance towards violence. The anticipated long-term outcome of the 
program is future generations of men and women with zero tolerance to gender based 
violence, without stereotypical representations about gender roles, who will build 
relationships based on equality and mutual respect, thus free of any form of gender based 
violence.  

During the project implementation, boys and girls are motivated to explore gender 
stereotypes, recognize the way in which these stereotypes negatively affect the “health” of 
their intimate relationships but also their relationships in general, encouraging the building 
of healthier and more equal relationships.  
 

2. Methodology, Structure, Organizational Scheme and Content 

The project is based on experiential learning methods and on the active participation of 
adolescents, via the use of the peer education method: that is, the initial awareness 
raising and training of students who will in their turn sensitize all their peer schoolmates, 
through group activities (experiential exercises, dramatization, theater play etc.). So the 
aim is to train and adequately equip a group of students so that they will be able, in their 
turn, to undertake the role of “peer educators” in order to transfer the experience and 
knowledge they acquired to their peers.  

The peer education method has been widely applied for raising awareness of adolescents 
on issues like drugs and alcohol, AIDS and other sexually transmitted diseases, mental 
health problems etc. Lately, we observe more and more projects using the peer education 
method on issues of domestic violence prevention, intimate partner violence, dating 
violence, gender based violence etc. (Turner, 2006; Hamnett, Marker, Davidson-Coronado 
& Silverio, 1999; Orpinas, Kelder, Frankowski, Murray, Zhang & Mcalister, 2000), which 
seem to be effective, at least regarding the increase of the participants’ knowledge and the 
modification of their attitudes to relationship violence.  

Peer education is an informal educational method enabling young people to learn, not 
from an “expert” or a “teacher”, but from each other. It is designed to facilitate the transfer 
of information among peers, in this case information about gender stereotypes, healthy 
and unhealthy relationships and gender based violence. The peer education method is 
recommended to be used, as a) it has been found that people are more receptive to 
information coming from their peers and b) the peer educators know better than anyone 
else how to attract the interest of their peer group, regarding both the content and the 
transfer of information (Parkin & McKeganey, 2000; Shiner, 1999; Varenhorst, 1992). 

The project can be implemented in school classes of Lyceum (Senior High School) or 
Gymnasium (Junior High School), according to the structure appearing in Table 1. Phases 
A and B are mandatory, while Phase C is optional. 
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Table 1. Project Structure 
P

H
A

S
E

 A
 

O
rg

a
n

iz
a
ti

o
n

 
� Obtain Permission(s) required for implementation (see Output Ν

ο
 5, Ch. 1) 

� Organization and preparation 
o Selection of peer educators’ class (see present Output Ch. 3)  
o Development of meetings’ timetable  
o Development of activities’ program per meeting 
o Material preparation  

1
st

 Stage: Peer Educators’ Training 
� Conduct Needs Assessment 
� Students’ sensitization by implementing the “Building Healthy Relationships” Program 
� Training of sensitized students to undertake the role of “peer educators”  
� Intervention evaluation  
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2
nd

 Stage: Peer Education Activities 
� Organization of Peer Education Activities  
� Implementation of the “Building Healthy Relationships” Program by the “peer educators” 

in all school classes 
� Intervention evaluation 
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Extra-curricular Activities
3
 

An exhibition/ event/ celebration can be organized after the completion of the project, aiming 
at celebrating the completion of the project and disseminating its outcome to a wider 
population of teachers and students. 

 

The following Chapters describe all the Project Phases.  

 

2.1. Phase A: Organization  

After obtaining the permission required for the project implementation (for detailed 
description see Chapter 1 in Output Νο 5), the Facilitator must design and organize the 
awareness raising and training of Peer Educators as following:  

Location of implementation: the sensitization of the group of students who will undertake 
the role of “peer educators” may take place in the students’ classroom or in another school 
site, e.g.  a small auditorium.   

Group size and composition: it is recommended to select a whole class of students to 
be trained to be able to undertake the role of “peer educators”. So, the size of the “peer 
educators” group will not exceed 20-25 individuals, which is the usual size of a Greek 
class. It is recommended, where possible, to select a class the gender distribution of which 
is as uniform as possible. Where possible, it is also recommended to divide the 20-25 
individuals group to two smaller groups (of 10-12 individuals) that may be coordinated 
either by two Facilitators at the same time, or by one Facilitator at different times (see also 
Output Νο 5, Ch. 3.3).   

Duration and frequency of meetings: the recommended duration of peer educators’ 
sensitization workshop is at least 12 hours. The project may be implemented either in 2 

                                                           
3
 Various extra-curricular activities may be implemented not only after the end of the intervention, but also in 
parallel to the implementation of Stages 1 and 2.  
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days (2 meetings) or in more than two days, with fewer hours per day, depending on the 
availability of each school and of the teacher implementing the project.  

Additionally, it is necessary to devote 2-3 hours after the end of the sensitization, for the 
training, guidance and organization of the peer education activities the peer educators will 
implement. Finally, you may also devote additional hours to various extra-curricular 
activities related to the project subject.  
   

2.2. Phase B: Implementation  

Phase B of the project implementation consists of two stages, the Peer Educator’s training 
and the awareness raising of the entire student population of the school through peer 
education activities. As the activities of the “Building Healthy Relationships” Project (1st 
– 3rd Modules of Table 2) constitute the means to the sensitization of both the students 
who will undertake the role of “peer educators” (1st Stage) and their schoolmates (2nd 
Stage), they will be later presented in detail.    

Table 2. Structure and content of the “Building Healthy Relationships” Project (1st – 3rd Modules) 
and of the Peer Educators’ training (4th – 5th Modules) 

 

1st Module: Introduction (1st and 2nd Stage) 

Activity Objectives 
1. Acquaintance (if necessary)  

2. Needs Assessment 

 

 

3. Expectations and Objectives 

4. Ground Rules  

 

• Acquaintance with the students  

• Collection of data regarding the existing knowledge of students, 
their attitudes and behavior about gender stereotypes and gender-
based violence (completion of pre-questionnaire) 

• Exploration of the students’ expectations and information about the 
project objectives 

• Building of a climate of trust and respect by setting ground rules all 
the group has to respect during the program 

2nd Module: Gender Stereotypes and Gender Roles (1st and 2nd Stage) 
Activity Objectives 

1. How it is being a girl – How it is 
being a boy  

2. Gender roles 

3. What I like – What I don’t like 

4. Sex & Gender 

5. Professions, roles and activities of 
women and men  

6. I agree – I disagree  

7. Gender Box 

Enable students to:  

• Understand and describe the difference between sex and gender, 
discerning biological characteristics from social roles, learned 
behaviors and gender stereotypes 

• Explore and identify gender stereotypes and inequalities, as well as 
the effects of gender stereotypical attitudes  

• Explore their own personal attitudes about the roles of men and 
women 

• Understand the social construction of gender roles, how they are 
learned and reinforced. 

3rd Module: Healthy & Unhealthy Relationships – Introduction to Gender based Violence  
(1st and 2nd Stage) 

Activity Objectives 

1. Healthy & Unhealthy Relationships 
– recognizing the warning signs 

2. What would you do if... 

3. What is Gender based Violence 
(GBV scenarios) 

4. People & Things  

5. Myths & Reality 

6. The Continuum of Harmful 
behaviours 

Enable students to:  

• Explore the characteristics of healthy and unhealthy relationships 

• Understand and describe the key-concepts of gender-based 
violence (e.g. power, control)  

• Identify everyday attitudes and behaviors that support the familiar to 
all attitudes about masculinity and femininity, which contribute to the 
occurrence of gender-based violence 

• Identify false beliefs often related to the issue of gender-based 
violence (e.g. “jealousy is a proof of love”, “men are violent by 
nature”) 

• Define and identify the three main types of GBV: psychological, 
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physical and sexual violence  

• Identify the main warning signs of gender-based violence and 
explore its effects 

• Think whom they could turn to, if they are, now or ever in the future, 
in an abusive relationship. 

4th Module: Peer Education (1st Stage) 
Activity Objectives 

Exercises on the influence of the peer 
group  
 
Questionnaire completion 

• Understanding the way in which children are influenced by their 
peers and how they themselves can positively influence their peers 
and introduction to peer education, 

• Intervention evaluation (at the end of the module) 

5th Module: Organization of Peer Education Activities (2nd Stage) 

Activity Objectives 
Organization of Peer Education 
Activities 

 

• Understanding the role the students will undertake as “peer 
educators” 

• Development of groups of Peer Educators and distribution of them 
to the school classes 

• Selection of activities they wish to implement in the class where 
they will coordinate the project and familiarization with the material 
and its use.  

 

“Building Healthy Relationships between the Sexes”. During all the meetings, 
the classroom desks are moved aside, and the students work in a circle or in small groups, 
depending on the activity. The processing of all topics of modules 1-3 is facilitated using 
interactive exercises, discussion and work of students either in the plenum or in small 
groups of 3-4 individuals, depending on the needs of each exercise. A variety of 
educational methods may be used in each module, including individual or group work, role 
play and other games, exercises, painting and large group discussions.  
 

The 1st Module aims at the acquaintance among the Facilitator and group members but 
also with the project and the “work” mode of the group. In this introductory 
module/meeting, the students are informed on the project objectives and content, 
duration, meeting days and hours etc. If the Facilitator is not known to the students (or if 
the students do not know each other), they get acquainted, either through games or with 
the help of self-sticking labels on which each individual writes their name and keeps it 
stuck on their shirt during the whole meetings. If the individuals are well acquainted among 
them, this activity is replaced by a “warm up” exercise. Subsequently the Facilitator 
explores and records the participants’ expectations from the project, asking them to 
answer the following questions: 

a.  What issues do you think we will address at this program entitled “Building 
Healthy Relationships between the Sexes”? 

b.  What do you think you will gain from your participation in this project?  
The Facilitator confirms the accurate and corrects any mistaken expectations of the 
students, presenting the objectives of the project.  
At the end of this module the group is guided to set the ground rules that all group 
members commit to respect during all meetings, for example:  
� We work as a team 
� Each individual is free to express their opinions 
� We all listen attentively, without interrupting the individual speaking  
� When we don’t understand something, we ask 
� We respect others’ opinion, even when it is different than our own 
� We may disagree with others’ opinions, but without criticizing them 
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� No opinion or question is wrong or stupid  
� Confidentiality  

It is recommended that, either at the beginning of this first meeting, or even before that, a 
Needs Assessment to be conducted, in order to identify the real needs of the group in 
relation to the issues under examination. That is, the students are invited to answer 
questions that aim at assessing their knowledge, attitudes and behavior regarding gender 
stereotypes and gender-based violence. The information collected by the teacher from the 
students’ answers will constitute the base for the selection of the most appropriate 
activities for the particular class.  
 

The 2nd Module activities attempt to introduce and familiarize the students with the 
concepts of gender stereotypes and social gender roles. Participants are guided 
through exercises like the one presented below, to understand the concepts of sex and 
gender, to discuss what is the difference between these two concepts, but also what 
others expect from them as girls and boys, how these expectations are formed and how 
they affect their life and choices.  
 

EXAMPLE OF A 2ND MODULE EXERCISE: 
GENDER STEREOTYPES AND GENDER ROLES 

Title Sex and Gender4 

Duration 30 minutes 

Objective Understand the difference between sex and gender, that is, to distinguish 
the biological characteristics related to sex from the social gender roles, 
learned behaviors and gender stereotypes.  

Process The facilitator initially explores whether the students know the difference 
between sex and gender (What do we mean when we say that an individual 
is “male or female”? What do we mean when we say “gender”? What are 
the differences between a girl and a boy? Do we mean something we are 
born with or something we have learned?). 

Subsequently, the students are divided to small groups of 4-5 individuals 
and each group takes one worksheet with some statements (like the 
following) which they discuss within their group and decide whether they 
refer to characteristics pertaining to differences of sex or gender: 

� Women are better than men at housework 

� Women can get pregnant, while men can’t 

� Men don’t cry, while women do  

� Girls are bashful, cute and shy, while boys are tough and hard 

� Women cook better than men  

� Men cannot take care of children as well as women do 

� Women menstruate, while men don’t 

� Girls play with dolls, while boys play with cars 

� Women don’t drive trains  

� Girls wear skirts, while boys don’t 

                                                           
4
 Activity adapted from: 
- Williams, S. (1994). The Oxfam Gender Training Manual (pp. 87-89). Oxfam UK and Ireland. 
- Daphe Program: Artsafe & Conflict Transformation [JLS/2006/DAP-1/127/Y] 
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� Women listen to the cry of babies at night, while men don’t 

� Women breast-feed, while men don’t  

� In some jobs, women get paid less than men for the same work 

� Plumbing is for men 

� In ancient Greece men participated in the government or in other 
aspects of public life, while women stayed at home 

 

The students, based on the knowledge they acquire on sex and gender, explore the social 
gender roles in their environment and discuss about how their life may be affected by 
gender expectations and stereotypes. The subjects to be discussed in this second module 
through the respective interactive activities may be: 

• How do the students themselves feel when they are assigned predefined roles and 
they have to act according to these and how they are limited by them? 

• What is it that makes us do things we don’t like or/and don’t do things we like?  

• Which of the two genders seems to be more powerful in our society?  

• Why are some jobs/activities performed only by women and some only by men? 
Why can’t they be performed by both genders? Are these reasons real? Where do 
these reasons come from: sex or society? 

• What prevents women and men from doing some jobs/activities and why? Can this 
change? 

• Where do we learn these gender roles from? When do we begin learning them?  

• When we accept stereotypical gender roles:  
o What expectations do men develop for women?  
o What expectations do women develop for men? 

• How may these expectations affect our goals and dreams for the future? What can 
we do to manage these expectations and at the same time achieve our goals? 

• What is it that makes us conform to our gender stereotypes? What is the cost for a 
boy/girl? 

At the end of the 2nd Module, after asking the student to form pairs (preferably one boy 
and one girl), each pair will have to choose which of the activities they participated in 
they liked and would like to implement during the peer education activities with their 
peers. In case the number of students is odd, instruct the participants to form pairs and 
threes, in order to avoid a student being left out (the advantages of using peer educators’ 
pairs or triads versus single individuals are described in Ouptput Νο 5, Ch. 3.3). 
 

The 3rd module, as underlined by its title, “Healthy & Unhealthy Relationships – 
introduction to Gender-Based Violence”, aims to offer students the chance to identify and 
discuss what characterizes a healthy and an unhealthy relationship, what is gender based 
violence, but also how social perceptions about men and women’s stereotypical roles are 
related to gender-based violence and intimate partner violence. Students are guided, 
through exercises like the ones presented below, to understand the concept of gender-
based violence, its forms, its warning signs, provide examples and discuss.  
 

EXAMPLES OF 3RD MODULE EXERCISES: 
HEALTHY & UNHEALTHY RELATIONSHIPS  - GENDER BASED VIOLENCE 

Title  Healthy and Unhealthy Relationships 

Duration 30-40 minutes 
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Objective Give the students the chance to explore the characteristics of healthy and 
unhealthy relationships as well as the characteristics of unhealthy 
relationships that may consist warning signs of a violent relationship.  

Process Participants are divided in small groups of 4-5 individuals and each group 
takes a number of self-adhesive labels with various characteristics of 
healthy and unhealthy relationships, but also a number of blank labels 
where they will record additional characteristics of healthy and unhealthy 
relationships. Then, they should categorize the labels they have in their 
hand and stick them on two flipcharts, one entitled “Healthy Relationships” 
and the other “Unhealthy Relationships”. Followed by discussion:  

� In your opinion, what is the most important characteristic of a healthy 
relationship?  

� In your opinion, what characterizes an unhealthy relationship?  

� Can an unhealthy relationship become a violent relationship? Which of 
the unhealthy relationships’ characteristics do you think may constitute 
warning signs that the relationship may become violent?  

� Why do you think it is sometimes difficult for a person to identify s/he is 
in an unhealthy relationship? 

� Why do some individuals stay in an unhealthy relationship?  

� If someone is in an unhealthy relationship, what s/he can do? 
 
 

Title What is Gender-based Violence 

Duration 45 minutes 

Objective Guide the students to identify which behaviors in a relationship are violent, 
as well as the different forms of gender-based violence (physical, 
psychological, sexual). 

Process The Facilitator hands out to the students various hypothetical scenarios 
describing the relationships of two or more individuals that may include 
some form of violence or not.  

The students, after forming groups (depending on the number of individuals 
involved in each scenario), study their scenario and should “bring to life” 
and represent each story in a theatrical way for the other members of the 
group (audience), adopting the roles described in each story.  

At the end of each theatrical play, the Facilitator asks questions based on 
which the audience must identify whether there is some form of violence in 
the relationship described in the scenario or not, and justify their answer. 
Through the discussion the students identify which are the unhealthy 
behaviors that lead the group to the conclusion that there is violence in a 
particular relationship. Additionally, in the scenarios where a violent 
relationship is identified, the group should also identify the form of violence 
(physical/psychological/sexual). The Facilitator may, based on each 
scenario, introduce additional parameters to lead the group to further 
thinking, for example: if this happened only once, would you say this is a 
violent relationship?  

This way, the students’ answers help the group to develop their own 
definition of gender-based violence.  
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The 3rd Module subjects for discussion include:  

• Which is (according to the students) the most important characteristic of a “healthy 
relationship”? How does this relationship look like? How does one individual behave 
to the other? 

• What, in your opinion, is the characteristic of an “unhealthy relationship”? How does 
this relationship look like? How does one individual behave to the other? 

• Which of the characteristics of “unhealthy relationships” may constitute warning 
signs that the relationship may become violent? 

• Why is it sometimes difficult for someone to recognize s/he is in an “unhealthy 
relationship”? Why do some individuals stay in an “unhealthy relationship”? If 
someone is in an unhealthy relationship, what s/he can do? 

• Are there forms of violence related to gender? Which do you think is the most 
common form of violence against women? Against men? 

• Are only men violent, or are women also violent? Which is the most common form 
of violence women use? 

• What reasons has an individual who suffers violence to talk to someone about what 
is happening to him/her and what reasons has s/he not to talk? 

• Where can an individual who is in an abusive relationship ask for help?  

• Which are the most common forms of violence in intimate partner relationships? 

• Are there any occasions an individual, either a man or a woman, “deserves” to 
suffer some form of violence? Why? 

• Is there a relationship between power and violence? In what kind of relationship 
may one individual have greater power over the other?  

• Which are the effects of violence on individuals? On relationships? On 
communities? 

At the end of the 3rd Module, like the previous module, each pair/triad of “peer educators” 
will have to choose which of the activities they would like to implement during the 
peer education activities.  

The 4th and 5th Modules of Phase B are presented in Chapter B, as they refer on the one 
hand to the training of already sensitized students in order to prepare them for 
implementing the “Building Healthy Relationships” Program by using the peer education 
method, and on the other hand the organization of the Peer Education Activities’ 
implementation.    
 

2.3. Phase C: Dissemination – Extra-Curricular Activities  

There are various extra-curricular activities that may be implemented either at the same 
time with the implementation of Phase B, or after the project completion, aiming at the 
dissemination of its outcome. For example: organizing visits to organizations specialized in 
the prevention of gender-based violence, creation of students’ working groups that will 
undertake various tasks that they like, e.g. creating awareness raising material for 
distribution to the members of the community (e.g. calendar with messages for the 
prevention of violence), painting, organizing a theater play etc.  

The facilitators can also give the students some exercise subjects for preparation both at 
home or in school, from which they may choose the ones they like, prepare them and 
present the outcome at an event that may take place at the end of the project in presence 
of the school community and students’ relatives. Such exercise subjects may include: 
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1. Creation of collages with images of women and men from magazines, 
newspapers, the internet etc., aiming at depicting the way in which the Mass Media 
“perceive” and represent gender roles and at the identification of the messages 
conveyed by this sort of representation.  

2. Exploration of the way in which men and women/ boys and girls are depicted in 
school textbooks:  the students may photocopy excerpts of texts or pictures from 
school books (regardless of grade) showing gender equality or inequality. They may 
also describe incidents from everyday life in school that demonstrate gender 
equality or inequality.   

3. Exploration of the way men and women/ boys and girls are depicted on television 
(advertisements, TV series, movies): the students watch critically and spot 
advertisements and/or scenes from TV series/movies that:  

• present stereotypical gender roles, thus enhancing gender inequality 

• present non-stereotypical gender roles, thus promoting gender equality 
4. Preparation of a theater play based on a script regarding gender inequality that the 

students themselves may write (e.g. theater play with reversed social gender roles).  
 

3. Selection of Peer Educators  

For the project implementation it is recommended not to select particular students who 
will undertake the role of Peer Educators (in order to avoid any discrimination), but a whole 
school class instead. Each student from the particular class must have the chance to 
become, if they wish, a “peer educator” and implement the peer education activities.  
Main criterion for the class selection must be the even –as possible- distribution of boys 
and girls in the particular class, and not how “good”, “compliant” or “smart” the students of 
a class are considered. It is recommended to select the class of among the classes of the 
2nd Grade of Lyceum (or Gymnasium) for the following reasons:  
� students of the 3rd grade have more obligations related to the upcoming exams for 

their admission in the Higher Education Institutions, 
� students of the 2nd grade will probably be at the same school the next school year, so 

they will have the opportunity to repeat their experience, if they wish to, while  
� students of the 1st grade may not feel comfortable coordinating groups of older 

students (3rd grade). There is also the risk of the receivers (3rd Grade students) not 
taking seriously under consideration the messages, if they consider that the 
transmitters (1st grade students) have considerably less experience on the subject in 
question.  

 

4. Monitoring of Peer Education Activities  

It is recommended that during the activities’ implementation by the peer educators their 
trainers (Peer Educators’ Facilitators) to be available in a separate site of the school (e.g. 
an empty classroom), in order to provide any assistance the peer educators may need 
during the activities’ implementation, but also to monitor the course of implementation. The 
peer educators’ facilitators may, in regular time intervals visit the groups and offer their 
help, if needed.  
Also, after the end of the activities, the Facilitators collect the outcome of all the groups’ 
work (e.g. filled-in flipcharts and worksheets) and discuss with the peer educators, in order 
to evaluate their experience.  
 



 11 

5. How the project can be linked with regular school activities and what the teachers 
can do  

The topic of the project is closely related to the subjects of the Health Education Programs 
and more particularly to the modules entitled a) Gender relationships – sexual education, 
b) Gender equality, c) Interpersonal relationships – Mental Health. These modules may be 
available, but unfortunately up until now, in Greece there is not adequate educational 
material the teachers may use to implement programs for the prevention of violence 
against women and girls. Furthermore, Health Education programs are implemented after 
the end of school hours and the students participate voluntarily.   

Nevertheless, the project contents are related to various subjects taught in secondary 
education. For example, during Educational and Career Counseling classes, the students 
may be guided to explore the stereotypes existing around professions considered as 
traditionally “male” and “female”.  

The teachers have also the possibility to identify and highlight during their classes any 
stereotypical gender representations that very often appear in school textbooks. And, of 
course, as far as the educational context is concerned, as in any other social context, 
sexist language is predominant and the unequal treatment of sexes is present on many 
levels: school textbooks (text and illustration), the sex of the school Principal or of the 
teachers of “science” and “theoretical” subjects, the way male and female teachers and 
students communicate between and among them etc. In school textbooks, feminine 
pronouns are inexistent, as they have been replaced by masculine ones. The same can be 
said for the speech of teachers of both sexes. If all teachers tried to get used to 
addressing students with a non-sexist speech, there would be considerable benefit. That 
is, the mere adoption of a non-sexist oral and written speech in the everyday 
communication between teachers and students will constitute a very important 
intervention.  

Finally, in the context of educational visits the schools might also organize visit to 
organizations specialized in the prevention or tackling of violence against women.  
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CHAPTER Β 

... for Peer Educators  

 
The objective of Peer Educators is to convey their experience to their peers and 
contribute to their awareness raising, conveying the message of gender-based violence 
prevention, through the implementation of the activities they themselves participated at 
during their sensitization.  
 
 
1. Methodology, Structure, Organizational Scheme and Content 

1.1. “Peer Educators’” Training (Phase B, 1st Stage) 

The peer educators, apart from their sensitization on issues of gender equality and 
relationship violence described in Chapter 2.2. (Modules 1-3), must be also trained so that 
they understand the nature and objective of peer education, the way in which they are 
influenced by their peers and the way in which they themselves may positively influence 
their peers, but also the role they will undertake as “peer educators”. This is the aim of the 
4th Module (see exercise example below). 

 
EXAMPLE OF 4TH MODULE EXERCISE: 

PEER EDUCATION 

Title Positive and negative things I have learned from my peers5 

Objective Guide the students to understand the nature and objective of peer 
education as well as the role they will undertake as “peer educators”.  

Process  The students form small groups and they are asked to discuss and record 
what they have learned from their peers, both positive and negative, as well 
as the way in which they have acquired this knowledge from their peers.  

After the presentation of the outcome of the exercise, the groups are 
encouraged to think and discuss which one from the things they have 
learned from their peers has made an impression on them and why, but 
also to discuss about the influence their peers have on them.  

This activity may go on by reversing the roles, that is, asking the students 
about the influence they themselves can have on their peers.  

 

In the 4th Module, the Facilitator also begins discussing with the group the way in which 
the peer education activities will be implemented. At the end of the 4th Module, it is 
recommended that the peer educators fill in an evaluation questionnaire (after the end of 
the Module), in order to evaluate the effect of the particular intervention.   

Aim of the 5th Module is the best possible organization of the peer education activities’ 
implementation by each sub-group of 2-3 peer educators. This particular module may be 
implemented in either one or more meetings, depending on whether the Peer Education 
Activities are to be implemented in one or more days. In this meeting or meetings it is 
determined which school class will undertake to sensitize each pair/triad of peer 
educators, the “peer educators” are reminded the sequence and way of implementation of 

                                                           
5
 Peer education Module 1 (Available at: www.unodc.org/pdf/youthnet/action/message/escap_peers_01.pdf, 
assessed 5 July 2009)  
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the activities they have chosen and they receive the material necessary (prepared by the 
facilitator). Additionally, the “peer educators” receive useful, practical instructions and have 
the chance to ask questions and discuss thoughts they may have.  

 

1.2. Organization (Phase B, 2nd Stage) 

The Facilitator, together with the “peer educators”, organizes the awareness raising of all 
the school students, through peer education activities, as following:  

Implementation location: the peer education activities are implemented in the school 
classroom of the students participating in the activities coordinated by the “peer 
educators”.  

Group size and composition: as during the peer educators’ sensitization, it is suggested 
that each class participating at the peer education activities is divided in two sub-groups 
(10-12 individuals in each sub-group), with even distribution of boys and girls. Each sub-
group will be coordinated by a pair or a triad of “peer educators”.  

Meetings duration and frequency: the suggested duration of peer education activities is 
6-8 hours, which may be conducted all together or distributed in 2-10 days, depending on 
the number of peer educators and the availability of the school and their facilitator. 
Additional hours may be devoted to various extra-curricular activities related to the project 
subject (see above Ch. A.2.3).    

Figure 1 presents the organization of Phase B of the project implementation at a Lyceum 
comprising of 6 classes (two classes per grade). At the 1st Stage, the facilitators train class 
B2, comprising of 21 students (9 boys and 12 girls). As the group was rather large, the 
class was divided in two sub-groups, Group A (4 boys and 6 girls), sensitized and trained 
by one Facilitator (Νο1), and Group B (5 boys and 6 girls), sensitized and trained by 
another Facilitator (Νο2).  

Group A was divided in 5 pairs and Group B in 4 pairs and a triad of peer educators. In the 
2nd Stage of Peer Education Activities’ Implementation, each of the other school classes 
is divided in 2 sub-groups and each pair/triad of peer educators undertake the activities’ 
implementation with one of the subgroups: for example, as presented in Figure 1, pairs A1 
and A2 undertake the activities’ implementation with class A1, pairs A3 and A4 undertake 
class A2… pair B2 and triad B3 undertake class C1, and so forth.  
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Figure 1. Schematic presentation of the project methodology. 

 

 

1.3. Peer Education Activities’ Implementation (Phase B, 2nd Stage).  

The “Building Healthy Relationships between the Sexes” project implementation through 
the peer education method takes place in the exact way described in Chapter 2.2, with the 
sole difference that a) the role of the facilitator is now undertaken by the pairs/triads of 
“peer educators” and b) the number of activities to be implemented depends on the 
duration of the particular intervention.  

The pairs/triads of “peer educators” have the possibility to choose among the activities 
they participated at in Modules 2 and 3 the ones they prefer to use during the peer 
education activities. Nevertheless, each pair/triad must necessarily begin the activities by 
exploring the expectations of their schoolmates and guiding the group to set the ground 
rules of the discussion and end the activities by asking their group members to fill in the 
questionnaire for the evaluation of their experience.      

During the day of the peer education activities implementation, the Facilitators who had 
trained the “peer educators” are not present in the classrooms the project is implemented, 
but are constantly available in another classroom/office of the school, in case one of the 
peer educators needs to ask them a question or their assistance. After the end of each 
teaching hour, the “peer educators” deliver the outcome of their work and receive the 
material they need for the activities of the next teaching hour. The facilitators may visit the 
classrooms where the peer education activities are implemented for discreet monitoring, 
under the pretext of taking photographs, without though interfering with the process.  
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At the end of the activities (or of each implementation day), it is recommended to evaluate 
the experience of the “peer educators” through discussion (individual or in a focus group), 
completing a questionnaire or via both methods.  

Additionally, the evaluation of the experience of both the students who were sensitized 
through the peer education method and the peer educators may also be conducted by 
reviewing the material produced in the classroom, demonstrating if the anticipated process 
was followed and/or the expected outcome was achieved (examples of expected 
outcomes from the activities’ implementation are available in the accompanying file of 
Output Νο 6). 
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